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The aim of this program is to introduce a selection of resource-based teaching and
learning strategies as a method for flexible delivery of curriculum.

At the end of the program participants will be aware of:

environmental factors impacting on the TAFE curriculum and its delivery
how resource-based teaching and learning can be used as a delivery method
how information resources are used
information retrieval strategies that can be included in learning activities
planning strategies for the use of this delivery method
support available through the college library.

PROGRAM

1. The TAFE environment

2. Definition and examples of resource-based teaching and learning

3. The concepts of information literacy

4. Information retrieval and research skills

5. Basic concepts of resource-based teaching and learning

6. Putting resource-based teaching and learning into practice

7. Interchange of ideas and thoughts



SENTERS

Robert Burnheim
Learning Strategies Support Librarian, Library Network Branch

Previous to his appointment to TAFE, Robert worked with the Department
of Education in the Division of Curriculum Services. He has presented
many workshops on the effective use of information resources, the
development of information literacy skills and the services required to
support the effective delivery of the competency-based training curriculum.

Anne Floyd
Senior College Librarian, Mt Gravatt College of TAFE

Previous to this position, Anne acted as User Services Librarian at Library
Network Branch and prior to that was manager of Resource Services at
Red land Community College. In 1991 she was awarded a QEVET
Scholarship for travel to Europe to research the implications of competency-
based training for library services.

During the first part of 1992, Robert and Anne conducted a state-wide investigation of the
library and resource services required to support the delivery of a competency-based
training curriculum. The report of this investigation is available through all TAFE college
libraries. Information gathered through that investigation will be featured during this

workshop.

Robert and Anne both hold qualifications in teaching and librarianship.

MORE INFORMATION?

If further information is required, Robert can be contacted on 07 840 4727 while Anne is
available on 0' 143 5988 extn 240.



We define resource-based teaching and learning as:

Structured learning activities where the student has primary responsibility
for the information transfer process.

Resource-based teaching and learning requires:

significant planning and preparation
students to accept greater responsibility for the quality and depth of their
learning
teachers to provide motivation, management, guidance, remedial assistance,
reference points and pastoral support

Resource-based teaching and learning represents a move away from the teacher providing
nearly all information to the student through lessons, to the teacher providing the student
with opportunities and activities for the student to locate, retrieve, evaluate and use
information.

Resource-based teaching and learning is not dependent on the teacher's presence at the site
of learning. While resource-based teaching and learning is independent of the teacher's
physical presence, it is highly dependent on the quality of planning done by the teacher.

When considering the use of resource-based teaching and learning, we need to
acknowledge that:

Not all students learn equally well through the same strategies.
Certain methods are more applicable to particular situations.
No single method is superior, particularly in terms of student performance,
to another in all situations

Prent M. 1988, Curriculum Development and Design, Sydney, Allen and Unwin. p.126

Resource-based teaching and learning provides opportunities for learning activities to be
structured so that they provide high reality and relevance to the actual situation. While
featuring lower levels of direct teacher participation, they encourage higher than average
learner involvement in the teaching process.



The following statements address some of the why, where and how questions that arise
when considering the idea of resource-based teaching and learning. From the library
perspective, the use of this teaching delivery style will help students to become aware of
the wide range of information resources available to them. Resource-based teaching and
learning, when used as the delivery mechanism, will build the information literacy skills of
the students and provide ample opportunities for them to practise and master skills.

We need to develop and enhance the individual's potential to optimise learning by
developing the knowledge, skills and attitudes that are essential for managing learning.

We need to provide students with the skills to become informed decision makers, effective
communicators and life-long learners.

As educators, we must move away from text books, passive listening and treating the
teacher as the fount of all knowledge, master of rote learning and large class instruction.

Resource-based teaching and learning has a part to play because it:

allows for different starting points
allows for a variety of learning outcomes
allows for a variety of experiences
allows each student to process learning in a variety of ways
encourages student decision-making and choice-taking
maximises opportunities for exceptional students
allows the use of a variety of evaluation procedures.

Most competency-based training curriculums suggest that delivery methods used need to
consider:

a focus on demonstration of achievement
differing rates of learning and achievement
nonaligned movement through the course
movement away from the need to engage in a full course of instruction

The use of resource-based teaching and learning delivery techniques will help teachers to
work to these suggestions.



Flexible delivery concerns the adoption of learning approaches which do not rely solely on
traditional, classroom based, face-to-face teaching.

Flexible delivery proposes the delivery of instruction away from the institution to utilise
the facilities of business and industry. Included are:

work-based training - i.e. training directed by the demands of work
expectations
action learning - i.e. training under real conditions. An example may be
teaching carpentry skills by building an actual dwelling on-site rather than
training by building models or samples.
enterprise training. i.e. training to the specific need and conditions of the
business/industry. This training may not always lead to the awarding of a
credential.

The adoption of flexible delivery approaches within the classroom may see the following

methods used:

self-paced learning
video, audio and computer-based learning
learning centres
resource-based teaching
self-managed work groups.

Where individual study is adopted, this may occur off-campus, at home, in the workplace

or at an open learning centre. Featured will be:

resource-based external study
telecommunication-based delivery
telecommunication-based support.



Student centred education
Individualised instruction
Don't hold back the more able student
Extension work
Teacher as the manager, facilitator, motivator
Change from whole class teaching to individualised instruction
Versatility in and breadth of teaching style(s)
Range of delivery techniques
Use of more resources
Teaching resources become learning resources

COMPETENCIES TO BE
ACHIEVED

In these, competency-based times, what competencies does the student need to have to be
a competent user of information. Based on the work of Mich ' Marland (1981), the
following competencies should be achieved.

The student is able to:

formulate and analyse the information need
identify and appraise the worth of likely sources
trace and locate individual resources
examine, select and reject individual resources in the light of the
information need
interrogate resources to isolate required information
record and store information
interpret, analyse, synthesise and evaluate the information gathered
present and communicate findings
evaluate the conduct of the process.
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INFORMATION RETRIEVAL AND RESEARCH SKILLS

Retrieving information and turning it into relevant and useful knowledge is a complex task
which requires three basic competencies.

1. ORIENTATION

Students need to have knowledge of:

where materials are located (main library, campus library, satellite
collections)

library layout

borrowing entitlements

what materials are available (books, journals, newspapers, video tapes,
audio tapes, slides, maps, charts, pamphlets, indexes, CD-ROM's, computer
databases, models, hardware)

what facilities are offered (circulation, quiet reading rooms, private study
areas, group work areas, audiovisual hardware for viewing, personal
computers, typewriters, inter-library loans, on-line searching)

what location tools are available (OPAC [On-Line Public Access
Catalogue], card catalogues for non-catalogued materials, indexes, [either
hard copy, on-line or CD -ROM]) and Reference Desk Services.

2. INFORMATION RETRIEVAL

Information seekers need to be competent and confident users of the
following:

OPAC (On-line Public Access Catalogue)

Card catalogues

Classification systems used in libraries (LC and Dewey)

CD-ROM



Information retrieval cont

Microfiche (TAFE Union Catalogue, QUT Catalogue)

Computer databases

Journal indexes (print, CD-ROM, or on-line for the more sophisticated user)

Table of content and index of book

Using video presenters, tape recorders, film projectors, slide and filmstrip
projectors

Photocopiers

3. RESEARCH SKILLS

Students need to acquire the ability to:

read for speed

for different purposes (ranging from identifying the
usefulness of material to complex understanding of concepts)

effectively read diagrams, graphs, statistical tables (visual
literacy)

establish goals and purpose of research

manage time to complete the task for the required deadline

transfer the research skill previously acquired to new situations

locate suitable materials

make decisions about what material is relevant to their needs and what is
peripheral to their immediate needs

note-take froin different material mediums (including active listening)

son and organise material into a logical sequence

communicate their knowledge and information to others (either by oral or
written communication, formally or informally)

footnote and prepare bibliographies to accompany written presentation of
material

present tasks in a highly effective format (may require word processing
skills)

1 Jl



PLANNING FOR RESOURCE-BASED TEACHING AND LEARNING

TEACHER

Planning Planner

which delivery method

which methodology
(individuals, pairs, groups)

identification of past skills
and experiences (RPL)

prepare standards/criteria Facilitator

mode of presentation - oral,
written

prepare unit
prepare timeline

Evaluate and Revise Supporter

methodology of delivery

Teams

liaise with library staff
- pre-plan unit
- ensure adequate resources Team Member
- arrange team teaching of

information retrieval and
research skills

liaise with other college
staff
- resource teachers
- literacy teachers
- counsellors

liaise with other teachers

STUDENT

Individual Motivation

why this material

why this method

Development of Autonomous
Learner

Responsible confidence

risk taker

effective communicator

self motivated

time manager

Decision-Maker 'goal orientated

Responsibility and Control
for own learning and
behaviour

decision making

problem solving

individual differences

individual learning styles

Team Member Self Managed Teams

develop team skill

learn from peers

L
OUTCOME - COMPETENCE

Skill, Knowledge, Understanding

12



TOP LEVEL.

Top level structure was developed by Brendon Bartlett. This strategy involves the
identification of the structures that an author has used in constructing a text. By using this
strategy, learners can access the author's textual structure and identify the intent of the
work thus enabling information decomposition to occur. By retaining the structure, or
adhering to a structural design, it becomes easy to organise information data coherently,
thus creating information resources. Top level structure analysis can be used with most
print and non-print resources.

ihcomposition

All information resources have structure. If they did not, they would have little use.
They would be incapable of being understood, they would lack coherency. If the
information user is able to identify the structure decomposition of the information resource
becomes relatively easy.

The structures that are most commonly used would appear to be:

listing
problem/solution
question/answer
cause/effect
comparisons.

Each of these structures can be identified through a variety of keys.

Examples are:

Listin
Look for phrases such as:

There are several types of . . .

Some features of this model are .

First we observed . . . then . . .

The sequence of events was

Problem/Solution and Question/Answer
These phrases are often used:

The solution to . . . was . . .

. . . solved . . .

The trouble was caused by . . .

We need to . . . so that

1 3



Cause/Effect
Look for

. . . may be due to . . .

If . . then . . .

As a result of . . . the following happened . . .

Comparison
Phrases to be on the alert for are:

in contrast
on the other hand
similar to
compared with.

Recomposition

Just as all prepared information resources have structure, so too should the information
resources developed by the student. The same structures, as described above, can be used
by students to:

analyse the intent of a question and thereby establish the information need
organise the collection of data, and
provide a logical shape to the information resource being developed.

There are clues that the student should be alert for that will indicate the structure to be
developed. The following phrases and question stems will be commonly found/.

Listing
What are
Show the steps
Describe in order

Problem/Solution and Question/Answer
Analyse
Discuss
If

Cause/Effect
What was the outcome
Outline the causes of
What effect

Comparisons
Discuss the advantages and disadvantages of
Show the difference
How effective
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PROBLEM/SOLUTION and QUESTION/ANSWER
INFORMATION RETRIEVAL

PROBLEM or QUESTION SOLUTION or ANEVER
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CAUSE/EFFECT INFORMATION RETRIEVAL

CAUSE

1 Ci



Pe
rf

or
m

an
ce

K
ey

L
ev

el

C
om

pe
te

nc
y

St
ra

nd

Pe
rf

or
m

an
ce

 L
ev

el
 1

Pe
rf

or
m

an
ce

 L
ev

el
 2

Pe
rf

or
m

an
ce

 L
ev

el
 3

C
ol

le
ct

in
g,

 a
na

ly
si

ng
an

d 
or

ga
ni

si
ng

 id
ea

s
an

d 
in

fo
rm

at
io

n

A
cc

es
s.

an
d 

re
co

rd
 p

ie
ce

s
of

 in
fo

rm
at

io
n 

fr
om

 a

si
ng

le
 s

ou
rc

e

A
cc

es
s,

 s
el

ec
t a

nd
 o

rg
an

is
e

in
fo

rm
at

io
n 

fr
om

 m
or

e
th

an
 o

ne
 s

ou
rc

e

A
cc

es
s,

 e
va

lu
at

e 
an

d
O

rg
an

is
e 

in
fo

rm
at

io
n

fr
om

 a
 r

an
ge

 o
f 

so
ur

ce
s

..

E
xp

re
ss

in
g 

id
ea

s
an

d 
in

fo
rm

at
io

n

E
xp

re
ss

 r
ou

tin
e

id
ea

s 
an

d 
in

fo
rm

at
io

n
in

 f
am

ili
ar

 s
itu

at
io

ns

E
xp

re
ss

 c
om

pl
ex

 id
ea

s
an

d 
in

fo
rm

at
io

n 
in

fa
m

ili
ar

 s
itu

at
io

ns

E
xp

re
ss

 c
om

pl
ex

 id
ea

s 
an

d
in

fo
rm

at
io

n 
in

 u
np

re
di

ct
ab

le
or

 u
nf

am
ili

ar
 s

itu
at

on
s

Pl
an

ni
ng

 a
nd

or
ga

ni
si

ng
 a

ct
iv

iti
es

Pl
an

 a
nd

 o
rg

an
is

e
a 

ro
ut

in
e 

ac
tiv

ity
un

de
r 

su
pe

rv
is

io
n

W
ith

 g
ui

da
nc

e,
pl

an
 a

nd
 o

rg
an

is
e 

a
co

m
pl

ex
 a

ct
iv

ity

In
iti

at
e,

 p
er

fo
rm

, a
nd

ev
al

ua
te

 a
 c

om
pl

ex
ac

tiv
ity

 in
de

pe
nd

en
tly

W
or

ki
ng

 w
ith

 o
th

er
s

an
d 

in
 te

am
s

.

r"
 0

W
or

k 
w

ith
 o

th
er

s
to

 u
nd

er
ta

ke
 f

am
ili

ar
ac

tiv
iti

es

lic
it)

 f
or

m
ul

at
e 

an
d

ac
hi

ev
e 

gr
ou

p 
go

al
s

C
ol

la
bo

ra
te

 w
ith

 o
th

er
s 

to
co

m
pl

et
e 

co
m

pl
ex

 a
ct

iv
iti

es

21



B
L

O
O

M

& K
R

A
T

H
W

O
H

L

T
A

X
O

N
O

M
IE

S

C
O

G
N

IT
IV

E
K

N
O

W
L

E
D

G
E

C
O

M
PR

E
H

E
N

SIO
N

A
PPL

IC
A

T
IO

N
A

N
A

L
Y

SIS
SY

N
T

H
E

SIS

-

E
V

A
L

U
A

T
IO

N

A
FFE

C
T

IV
E

R
E

C
E

IV
IN

G

R
E

SPO
N

D
IN

G

V
A

L
U

IN
G

O
R

G
A

N
ISIN

G

C
H

A
R

A
C

T
E

R
ISIN

G

22



A
PP

L
Y

IN
G

 B
L

O
O

M
'S

 T
A

X
O

N
O

M
Y

 O
F 

C
O

G
N

IT
IV

E
PR

O
C

E
SS

E
S

(F
ro

m
 A

ch
ie

vi
ng

 E
xc

el
le

nc
e,

 M
in

is
tr

y 
of

 E
du

ca
tio

n 
an

d 
T

ra
in

in
g,

V
ic

to
ri

a 
19

91
)

T
H

IN
K

IN
G

 P
R

O
C

E
SS

U
SE

FU
L

 V
E

R
B

S

K
N

O
W

L
E

D
G

E
te

ll
lis

t
de

sc
ri

be
re

la
te

lo
ca

te
w

ri
te

fi
nd

st
at

e
na

m
e

C
O

M
PR

E
H

E
N

SI
O

N
ex

pl
ai

n
in

te
rp

re
t

ou
tli

ne
di

sc
us

s
di

st
in

gu
is

h
pr

ed
ic

t
re

st
at

e
tr

an
sl

at
e

co
m

pa
re

de
sc

ri
be

A
PP

L
IC

A
T

IO
N

25

so
lv

e
sh

ow
us

e
ill

us
tr

at
e

ca
lc

ul
at

e
co

ns
tr

uc
t

co
m

pl
et

e
ex

am
in

e
cl

as
si

fy

SA
M

PL
E

 Q
U

E
ST

IO
N

 S
T

E
M

S

W
ha

t h
ap

pe
ne

d 
af

te
r 

...
?

H
ow

 m
an

y 
...

?
W

ho
 w

as
 it

 th
at

 ..
.?

C
an

 y
ou

 n
am

e 
th

e 
...

?
D

es
cr

ib
e 

w
ha

t h
ap

pe
ke

d 
at

 ..
.?

W
ho

 s
po

ke
 to

 ..
.?

C
an

 y
ou

 te
ll 

w
hy

 ..
.?

Fi
nd

 th
e 

m
ea

ni
ng

 o
f 

...
?

W
ha

t i
s 

...
?

W
hi

ch
 is

 tr
ue

 o
f 

fa
ls

e 
...

?

W
ri

te
 in

 y
ou

r 
ow

n 
w

or
ds

 ..
.?

W
ri

te
 a

 b
ri

ef
 o

ut
lin

e 
...

?
W

ha
t d

o 
yo

u 
th

in
k 

co
ul

d 
of

 h
ap

pe
ne

d
ne

xt
 ..

.?
W

ho
 d

o 
yo

u 
th

in
k 

...
?

W
ha

t w
as

 th
e 

m
ai

n 
id

ea
 ..

.?
W

ho
 w

as
 th

e 
ke

y 
ch

ar
ac

te
r 

...
?

C
an

 y
ou

 d
is

tin
gu

is
h 

be
tw

ee
n 

...
?

W
ha

t d
if

fe
re

nc
es

 e
xi

st
 b

et
w

ee
n 

...
?

C
an

 y
ou

 p
ro

vi
de

 a
n 

ex
am

pl
e 

of
 w

ha
t

yo
u 

m
ea

n 
...

?
C

an
 y

ou
 p

ro
vi

de
 a

 d
ef

in
iti

on
 f

or
 ..

.?

D
o 

yo
u 

kn
ow

 o
f 

an
ot

he
r 

in
st

an
ce

 w
he

re

C
ou

ld
 th

is
 h

av
e 

ha
pp

en
ed

 in
 ..

.?
C

an
 y

ou
 g

ro
up

 b
y 

ch
ar

ac
te

ri
st

ic
s 

su
ch

as
 ..

.?
W

ha
t f

ac
to

rs
 w

ou
ld

 c
ha

ng
e 

if
 ..

.?
C

an
 y

ou
 a

pp
ly

 th
e 

m
et

ho
d 

us
ed

to
so

m
e 

ex
pe

ri
en

ce
 o

f 
yo

ur
 o

w
n 

...
?

W
ha

t q
ue

st
io

ns
 w

ou
ld

 y
ou

 a
sk

 o
f 

...
?

SO
M

E
 P

O
T

E
N

T
IA

L
 A

C
T

IV
IT

IE
S 

A
N

D
 P

R
O

D
U

C
T

S

M
ak

e 
a 

lis
t o

f 
th

e 
m

ai
n 

ev
en

ts
.

M
ak

e 
a 

tim
el

in
e 

of
 th

e 
ev

en
ts

.
M

ak
e 

a 
fa

ct
s 

ch
ar

t.
W

ri
te

 a
 li

st
 o

f 
an

y 
pi

ec
es

 o
f 

in
fo

rm
at

io
n

yo
u 

ca
n 

re
m

em
be

r.
L

is
t a

ll 
th

e 
(?

) 
in

 th
e 

te
xt

.
M

ak
e 

a 
ch

ar
t s

ho
w

in
g.

D
ra

w
 p

ic
tu

re
s 

to
 s

ho
w

 a
n 

ev
en

t.
Il

lu
st

ra
te

 w
ha

t y
ou

 th
in

k 
th

e 
m

ai
n 

id
ea

w
as

.
M

ak
e 

a 
ca

rt
oo

n 
st

ri
p 

sh
ow

in
g 

th
e

se
qu

en
ce

 o
f 

ev
en

ts
.

re
te

ll 
in

 y
ou

r 
ow

n 
w

or
ds

.
Il

lu
st

ra
te

 s
om

e 
as

pe
ct

 o
f 

th
e 

ev
en

t/p
ro

ce
ss

.
W

ri
te

 a
 s

um
m

ar
y 

re
po

rt
.

Pr
ep

ar
e 

a 
fl

ow
 c

ha
rt

 to
 il

lu
st

ra
te

 th
e

se
qu

en
ce

 o
f 

ev
en

ts
.

D
ev

el
op

 a
 c

ol
ou

r-
co

de
d 

di
ag

ra
m

 o
f 

th
e

pr
oc

es
s.

C
on

st
ru

ct
 a

 m
od

el
 to

 d
em

on
st

ra
te

 h
ow

 it
 w

ou
ld

w
or

k.
M

ak
e 

up
 a

 s
cr

ap
bo

ok
 a

bo
ut

 th
e 

ar
ea

(s
) 

of
 s

tu
dy

.
T

ak
e 

a 
co

lle
ct

io
n 

of
 p

ho
to

gr
ap

hs
to

 il
lu

st
ra

te
/d

em
on

st
ra

te
 a

pa
rt

ic
ul

ar
 p

oi
nt

.
M

ak
e 

up
 a

 p
uz

zl
e 

ga
m

e 
us

in
g 

id
ea

s 
fr

om
th

e 
st

ud
y 

ar
ea

.
D

es
ig

n 
a 

m
ar

ke
t s

tr
at

eg
y 

fo
r

yo
ur

 p
ro

du
ct

 u
si

ng
 a

 k
no

w
n

st
ra

te
gy

 a
s 

a 
m

od
el

.
D

es
ig

n 
a 

m
ur

al
 u

si
ng

 th
e

sa
m

e 
m

at
er

ia
ls

.
W

ri
te

 a
 te

xt
bo

ok
 a

bo
ut

...
fo

r 
ot

he
rs

.

2
4



T
H

IN
K

IN
G

 P
R

O
C

E
SS

U
SE

FU
L

 V
E

R
B

S

A
pp

lic
at

io
n 

co
nt

.

A
N

A
L

Y
SI

S

SY
N

T
H

E
SI

S

an
al

ys
e

di
st

in
gu

is
h

ex
am

in
e

co
m

pa
re

co
nt

ra
st

in
ve

st
ig

at
e

ca
te

go
ri

se
id

en
tif

y
ex

pl
ai

n
se

pa
ra

te
ad

ve
rt

is
e

cr
ea

te
in

ve
nt

co
m

po
se

pr
ed

ic
t

pl
an

co
ns

tr
uc

t
de

si
gn

im
ag

in
e

im
pr

ov
e

SA
M

PL
E

 Q
U

E
ST

IO
N

 S
T

E
M

S

Fr
om

 th
e 

in
fo

rm
at

io
n 

gi
ve

n,
 c

an
yo

u
de

ve
lo

p 
a 

se
t o

f 
in

st
ru

ct
io

ns
 a

bo
ut

 ..
.?

W
ou

ld
 th

is
 in

fo
rm

at
io

n 
be

 u
se

fu
l i

f y
ou

ha
d 

a 
...

?

W
hi

ch
 e

ve
nt

s 
co

ul
d 

no
t h

av
e

ha
pp

en
ed

?
If

...
 h

ap
pe

ne
d,

 w
ha

t m
ig

ht
 th

e 
en

di
ng

ha
ve

 b
ee

n?
H

ow
 w

as
 th

is
 s

im
ila

r 
to

...
?

W
ha

t w
as

 th
e 

un
de

rl
yi

ng
 th

em
e 

of
 ..

.?
W

ha
t d

o 
yo

u 
se

e 
as

 o
th

er
 p

os
si

bl
e

ou
tc

om
es

?
W

hy
 d

id
...

ch
an

ge
s 

oc
cu

r?
C

an
 y

ou
 c

om
pa

re
 y

ou
r

...
w

ith
 th

at
pr

es
en

te
d 

in
 ..

.?
C

an
 y

ou
 e

xp
la

in
 w

ha
t m

us
t h

av
e

ha
pp

en
ed

 w
he

n 
...

?
H

ow
 is

...
si

m
ila

r 
to

 ..
.?

W
ha

t a
re

 s
om

e 
of

 th
e 

pr
ob

le
m

s 
of

 ..
.?

C
an

 y
ou

 d
is

tin
gu

is
h 

be
tw

ee
n 

...
?

W
ha

t w
er

e 
so

m
e 

of
 th

e 
m

ot
iv

es
 b

eh
in

d
7

W
ha

t w
as

 th
e 

tu
rn

in
g 

po
in

t?
W

ha
t w

as
 th

e 
pr

ob
le

m
 w

ith
 ..

.?

C
an

 y
ou

 d
es

ig
n 

a
...

 to
...

?
C

an
 y

ou
 s

ee
 a

 p
os

si
bl

e 
so

lu
tio

n 
to

 ..
.?

If
 y

ou
 h

ad
 a

cc
es

s 
to

 a
ll

re
so

ur
ce

s,
 h

ow
w

ou
ld

 y
ou

 d
ea

l w
ith

 ..
.?

W
hy

 d
on

't 
yo

u 
de

vi
se

 y
ou

r 
ow

n
w

ay
 to

7

W
ha

t w
ou

ld
 h

ap
pe

n 
if

 ..
.?

H
ow

 m
an

y 
w

ay
s 

ca
n 

yo
u 

...
?

SO
M

E
 P

O
T

E
N

T
IA

L
 A

C
T

IV
IT

IE
S 

A
N

D
 P

R
O

D
U

C
T

S

D
es

ig
n 

a 
qu

es
tio

nn
ai

re
 to

 g
at

he
r 

in
fo

rm
at

io
n.

W
ri

te
 a

 c
om

m
er

ci
al

 to
 s

el
l a

ne
w

 p
ro

du
ct

.
C

on
du

ct
 a

n 
in

ve
st

ig
at

io
n 

to
 p

ro
du

ce
 in

fo
rm

at
io

n
to

 s
up

po
rt

 a
vi

ew
.

M
ak

e 
a 

fl
ow

 c
ha

rt
 h

ig
hl

ig
ht

in
g 

cr
iti

ca
l

st
ag

es
.

C
on

st
ru

ct
 a

 g
ra

ph
 to

 il
lu

st
ra

te
 s

el
ec

te
d 

in
fo

rm
at

io
n.

D
ev

el
op

 a
 ji

gs
aw

 p
uz

zl
e 

ba
se

d
on

 th
e 

pr
oc

es
s.

Sh
ow

 r
el

at
io

ns
hi

ps
 u

si
ng

 a
 b

ra
nc

h 
(i

.e
. f

am
ily

 tr
ee

)
di

ag
ra

m
.

Pu
t o

n 
a 

pl
ay

 a
bo

ut
 th

e 
st

ud
y

ar
ea

.
W

ri
te

 a
 b

io
gr

ap
hy

 o
f 

th
e 

pe
rs

on
 s

tu
di

ed
.

Pr
ep

ar
e 

a 
re

po
rt

 a
bo

ut
 th

e 
ar

ea
 o

f 
st

ud
y.

In
ve

nt
 a

 m
ac

hi
ne

 to
 d

o 
a 

sp
ec

if
ic

 ta
sk

.
D

es
ig

n 
a 

bu
ild

in
g 

to
 h

ou
se

yo
ur

 s
tu

dy
/w

or
k.

C
re

at
e 

a 
ne

w
 p

ro
du

ct
. G

iv
e 

it
a 

na
m

e 
an

d 
pl

an
 a

 m
ar

ke
tin

g
ca

m
pa

ig
n.

W
ri

te
 a

bo
ut

 y
ou

r 
fe

el
in

gs
 in

 r
el

at
io

n
to

 ..
.

W
ri

te
 a

 T
V

 s
ho

w
, p

la
y,

 r
ol

e 
pl

ay
 a

bo
ut

...
D

es
ig

n 
a 

re
co

rd
, b

oo
k 

or
 m

ag
az

in
e

co
ve

r 
fo

r 
...

M
ak

e 
up

 a
 n

ew
 la

ng
ua

ge
 c

od
e 

an
d 

w
ri

te
m

at
er

ia
l u

si
ng

 it
.

Se
ll 

an
 id

ea
.

26



T
H

IN
K

IN
G

 P
R

O
C

E
SS

Sy
nt

he
si

s 
co

nt
.

E
V

A
L

U
A

T
IO

N

U
SE

FU
L

 V
E

R
B

S

pr
op

os
e

de
vi

se
fo

rm
ul

at
e

ju
dg

e
se

le
ct

ch
oo

se
de

ci
de

ju
st

if
y

de
ba

te
ve

ri
fy

ar
gu

e
re

co
m

m
en

d
as

se
ss

di
sc

us
s

ra
te

pr
io

ri
tis

e
de

te
rm

in
e

SA
M

PL
E

 Q
U

E
ST

IO
N

 S
T

E
M

S

C
an

 y
ou

 c
re

at
e 

ne
w

 a
nd

 u
nu

su
al

us
es

fo
r 

...
?

C
an

 y
ou

 d
ev

el
op

 a
 p

ro
po

sa
l w

hi
ch

w
ou

ld
 ..

.?

Is
 th

er
e 

a 
be

tte
r 

so
lu

tio
n 

to
 ..

.?
Ju

dg
e 

th
e 

va
lu

e 
of

...
C

an
 y

ou
 d

ef
en

d 
yo

ur
 p

os
iti

on
 a

bo
ut

 ..
.?

D
o 

yo
u 

th
in

k
...

is
 a

 g
oo

d 
or

 b
ad

 th
in

g?
H

ow
 w

ou
ld

 y
ou

 h
av

e 
ha

nd
le

d 
...

?
W

ha
t c

ha
ng

es
 to

...
w

ou
ld

 y
ou

re
co

m
m

en
d?

D
o 

yo
u 

be
lie

ve
 ..

.?
A

re
 y

ou
 a

...
pe

rs
on

?
H

ow
 w

ou
ld

 y
ou

 f
ee

l i
f 

...
?

H
ow

 e
ff

ec
tiv

e 
ar

e 
...

?
W

ha
t d

o 
yo

u 
th

in
k 

ab
ou

t .
..?

SO
M

E
 P

O
T

E
N

T
IA

L
 A

C
T

IV
IT

IE
S 

A
N

D
 P

R
O

D
U

C
T

S
.

D
ev

is
e 

a 
w

ay
 to

...

Pr
ep

ar
e 

a 
lis

t o
f 

cr
ite

ri
a 

to
 ju

dg
e 

a
...

sh
ow

. I
nd

ic
at

e 
pr

io
ri

ty
an

d 
ra

tin
gs

.
C

on
du

ct
 a

 d
eb

at
e 

ab
ou

t a
n 

ar
ea

 o
f 

sp
ec

ia
l i

nt
er

es
t.

M
ak

e 
a 

bo
ok

le
t a

bo
ut

 f
iv

e 
ru

le
s,

 la
w

s 
or

 p
ri

nc
ip

le
s 

th
at

yo
u 

se
t

as
 im

po
rt

an
t. 

C
on

vi
nc

e 
ot

he
rs

.
Fo

rm
 a

 p
an

el
 to

 d
is

cu
ss

 v
ie

w
s,

 e
.g

. "
D

ru
m

 b
ra

ke
s

ar
e 

m
or

e
ef

fe
ct

iv
e 

th
an

 d
is

c.
"

W
ri

te
 a

 le
tte

r 
to

...
ad

vi
si

ng
 o

n 
ch

an
ge

s 
ne

ed
ed

 a
t

...
. t

o 
...

W
ri

te
 a

 h
al

f-
ye

ar
ly

 r
ep

or
t.

pr
ep

ar
e 

a 
ca

se
 to

 p
re

se
nt

 y
ou

r 
vi

ew
 a

bo
ut

...



LIBRARY PREPARATION CHECKLIST

This list, originally developed at Logan College of TAFE, provides a
checklist to be used when planning assignments.

1111111111111111V

Set realistic goals by checking the library first and locating the quantity
of resources available on your particular topic. Your librarian can
advise on resources for assignment topics

Consider potential modes of presentation when checking available
resource; for example, audio-visual productions.

Be wary of setting a topic that is too recent as written materials may be
limited.

Beware of subjects that are too specialised as information may be
limited and specific materials may not be readily available.

Freeze resources which will be in high demand by your students before
you give them their assignment topics.

Offer a range of questions on any specific topic.

Arrange a session of reader education for your class with library staff.
This session should include information search skills and resources that
may be useful in working to the assignment topic.


